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Introduction

Creative Partnerships has been through a
series of developments and adaptations over
the past two years, all of which have been
designed to maximise the quality and impact of
the programme nationally. Our new three-
strand schools ‘offer’ creates clearer points of
entry to the programme; it also provides a
common evaluation framework to bring
coherence to reflection and knits together a
range of diverse work in schools in ways that
aggregate into an overarching narrative
describing impact.

While much of the work we do nationally is driven
by this need to create clear accounts that inculcate
key messages around cumulative effect, we are
well aware that such accounts are only ever really
brought to life by the kind of grounded descriptions
that qualitative research, and particularly case
studies, can offer.

The case studies that follow, provided by BOP
Consulting, give an insight into how Creative
Partnerships works at the micro level: they speak
of particular schools, individual teachers and
learners, and add a measure of granularity to the
more thematic insights that come through larger
research projects. 

A broad range of schools feature here. Lancasterian
School, with its complex and wide-ranging learner
needs, explicitly sought to address the issue of
personalisation through moving image media. While
the immediate impact was felt most readily by
pupils – improvements in engagement, speaking,
and listening and reflecting were clearly evident – it
was the staff who, over the long term, found new
strategies for fostering more independent learning
across the school.

At East Herrington School there was a strong focus
on ‘pupil voice’ and linking that consultation
process with the long-term school development
plan. 

David Parker, Director of Research, Impact and Learning 
Creativity, Culture and Education (CCE)
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Interestingly, some of the best learning from this
project flowed from aspects that did not go so well.
While the product – in this case a ‘Friendship
Garden’ – was not completed within the original
timescale, this in no way diminished the
development of a strong school council and an
ethos within the school that made consulting young
people part of the decision-making process.

Looking across all six case studies what clearly
comes through are the multiple sets of learning
outcomes for all the project partners, a genuine
sense of collaboration and an informed sense of
where to go next and how best to meet the next
challenge. Although some of the learning here is in
the best sense ‘portable’, being taken by young
people into new curriculum areas or through key
stages, there are other elements, most notably in
school and teacher development, which are more
systemic and help create an impression of the
kinds of legacy Creative Partnerships work can
often create.

‘What clearly comes
through are the
multiple sets of
learning outcomes for
all the project
partners, a genuine
sense of collaboration
and an informed
sense of where to go
next and how best to
meet the next
challenge.’
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Why did the school apply to Creative
Partnerships?
Prior to involvement with Creative Partnerships for
this Enquiry project, the school had occasionally
worked with artists on an ad hoc basis, but this was
the first time it had worked with artists pursuing
some of the aims of their whole school plan.

Many pupils enter the nursery with low levels of
language and communication skills, and many have
little experience of the local community or the wider
environment, a lack of richness of experience that
hampers the development of communication skills.
The school therefore prioritises the development of
language, communication and literacy in its school
development plan and this project was specifically
planned to assist this. 

The school wanted to develop language skills
through an inspiring exploration of environment
and by bringing in parents, who in this school are
often little engaged in their children’s learning. They
wanted to give families experiences that they would
not normally have. It was important to draw in
parents in ways that they would find non-
threatening, and a participative creative project was
considered to be perfect for this. The hope was that
parents would recognise the value of supporting
their children’s learning and continue to be involved
with their children and with the nursery after the
project finished.

Arnold Centre

School Background
Arnold Nursery School is a part of The Arnold
Centre, which provides education and childcare
for children from birth to five years. It gained
Early Excellence status in 2002 and was
recognised as a Children’s Centre in 2006. It is
located in a socially and economically deprived
part of Rotherham in Yorkshire, in the middle of
three council estates. 

The children’s standards when they enter the
nursery are well below average, particularly in
language and communication. Most of the
children come from white British backgrounds,
with an increasing proportion from Asian
backgrounds. A few children are asylum
seekers. A high proportion of children have
identified learning difficulties or disabilities.‘What effect does parental involvement have

on a child’s ability to work creatively and how
does it impact on levels of communication,
self-esteem and achievement?’

Case study 1



It was hoped the project would enable children and
their parents to create pieces of work together,
drawing language out of the children and drawing
parents into their children’s education and school
experiences. Language skills would be developed
through planning and discussion and through shared
experience of visits to look at sculpture. 

The enquiry question chosen by the school to
encapsulate this was:

‘What effect does parental involvement have
on a child’s ability to work creatively and how
does it impact on levels of communication,
self-esteem and achievement?’

What was the project?
The project had three phases, all exploring
sculpture, environment, and art, connected through
the story of Goldilocks and the Three Bears. The
Goldilocks story proved a valuable linking theme,
familiar and comfortable to all the families, with
opportunities to engage in discussion about
comparative size (small, medium and large). The
three phases also enabled the school to target
different groups of children and to attract different
groups of parents through their varying emphases
and the skills and qualities of the three artists who
led each phase.

First, the school took a group of children and their
parents to Yorkshire Sculpture Park to see the work
of Sophie Ryder, which involved immense animal
sculptures on exhibition. The families looked at and
made sculpture while at the park, and once back at
school continued the work in the nursery with an
artist, using the same kinds of large-scale natural
materials as at the Sculpture Park.

The second phase targeted dads, even more
difficult to engage than mothers: the school wanted
fathers to be casually pulled in by curiosity, and so
commissioned a sculptor to produce a large-scale

work in wood, outside in the playground. Although
the head teacher and creative agent were aware that
this was perhaps a stereotyping of gender interests,
it was certainly a successful strategy: fathers who
would probably not have actively volunteered to
come into school were drawn in by the chainsaw, the
noise and the scale of the project, and the children
loved the spectacle and the play potential of the
sawdust. This project also enabled the school to
make progress on another of their priorities: to
integrate indoor and outdoor spaces, providing the
same quality of learning environments in each. The
area with the sculpture is now used as a storytelling
space and a meeting point, giving the work a lasting
legacy.

In the third phase, the artist worked intensively with a
group of parents and children. In some ways the
work was low key, without large-scale products or
outputs, but the quality of work and of discussion
was very high: carrying on the Goldilocks theme,
children and parents made small, medium and large
books, cushions and hands of friendship. 

What were the project impacts? 
Impact on parents

Each of the three phases attracted parents in
different ways because of the different ways the
artists worked and the different ways parents could
contribute. Many parents have been profoundly
influenced by their involvement: one parent comes
in regularly now to talk to staff, two or three mums
are keen to set up their own group to do similar work
without an artist to support and lead them, and a
parent’s group is now being set up. The school also
plans to consolidate this enthusiasm with a creative
day for children and parents, and regular Saturday
activities. In the longer term the school also aspires
to have a permanent ‘atelier’ (workshop) resource
with materials permanently being on hand for making
sculptural work: wood, rope, cogs, clay, and so on.
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The creative agent describes all these as ‘little
nuggets of starting points’. For her, ‘Enquiry projects
are all about this: not incredible resolutions but
starting the questioning’.

The nursery head feels that creative work is
particularly good at engaging parents, simply
because it is unthreatening, enjoyable, and relaxing:
it makes parents want to have a go themselves, and
unlike Maths or Science, no one can feel there are
right and wrong ways to do it.

Impact on young people

Most of the children at Arnold Centre not only arrive
with poor language skills, but often with a paucity of
experience on which to use those skills. The project
at all stages produced more sophisticated
language from the children, developing an ability to
use mathematical terms related to size and scale,
and to discuss their work using creative technical
terms. Teachers observed that the children had a real
understanding of the concepts they were using.
However, perhaps the most valuable language
improvement was in communication between
children and their parents: families had to
negotiate exactly how projects would be undertaken,
who would do what, how to resolve problems that
arose, and the feeling of the school is that this was a
much richer exchange than these families may
usually engage in.

Impact on the school   

The school has extensive plans to build on the gains
made here: parents are setting up a Saturday activity
group, and they will collect sculptural materials so
that more sculpture can be made by children and
their families. Overall, the approach has proved a
very successful way of bringing parents into the
life of the school. Staff also learned to use wider
approaches and different creative techniques from
each of the three artists involved.

Impact on creative providers

The four artists involved in this project varied in their
experience of working in these contexts. For instance,
the creative agent had worked with Creative
Partnerships for several years, and felt that her
learning curve on this project was not steep, while
one of the other artists involved had to change their
initially over-ambitious plans and re-gauge the work
to fit the circumstances.

What made the project so successful?
After an initial meticulous planning process the
creative agent handed most of the responsibility for
the project to the school itself: it was important that
the school felt it was in charge of what happened.
She feels that schools have become more demanding
over the years in what they want out of working with
creative practitioners, and that this confidence and
equal partnership is an important factor in the success
of projects. 

The variety of approaches and media chosen by
different artists in each of the three phases also
enabled everybody to get something out of some part
of the work, while the strong connecting threads of
the environmental theme and the Goldilocks story
gave an overarching and simple cohesion.

What next?
The project was highly successful in bringing parents
into a partnership with their children’s school, and
now the school has exciting plans to harness this new
enthusiasm and build on the relationships. Perhaps
what is most encouraging about these plans is that
they originated not with the school itself but with the
parents’ own enthusiasm and desire to continue
engagement. 

‘The project was highly successful in bringing parents 
into a partnership with their children’s school’
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Why did the school apply to Creative
Partnerships?
The school had engaged in a previous project with
Creative Partnerships using animation to encourage
pupils to use information and communication
technologies (ICT) and to build creative skills. They
were encouraged by the power of this previous
project to explore further ways of stimulating
pupils’ imaginations through a combination of
creativity and technology and to continue to
motivate them to play a more active part in their
own learning. This time the focus was to build
longer-term capacity in the school to allow it to
continue working in this way independently when
the project was completed, giving teachers
confidence in using the software involved and in
working creatively with pupils’ own expressive
ideas. 

The project aimed to give pupils an opportunity to
express their own creative ideas and to increase
their confidence, engagement in learning, and self-
esteem, by giving them an opportunity to express
themselves, to achieve something that they could
show to others, and to celebrate with parents.

The question the school set itself with this project
was:

‘How can ICT encourage pupils’ creative
development?’

‘How can ICT encourage pupils’ 
creative development?’

Ashbourne Centre
Case study 2

School Background
The Ashbourne Centre is part of Birmingham
Education Service’s Behaviour Support Service.
Taking children from all over the city area, it has
a maximum of 21 pupils at any given time,
aged from four to eleven, in three classes.
Children will stay in the unit for an average of
six months or a year, after which they may
move back into mainstream education or be
placed in a special school. 



What was the project?
The artist worked with groups of pupils and staff on
an ICT music technology project, and she also led
three Continuing Professional Development (CPD)
sessions for school staff in how to use the new
music software she had installed in the school. The
artist had worked with the school previously and the
school specifically requested that it work with her
again, to build on what had been a very successful
relationship and to continue to develop the work she
had already done. 

The group sessions that the artist ran were
necessarily fluid and flexible in the number of
participants: some pupils were only able to engage
successfully with the activities for short periods, but
initial group numbers were usually around five, taken
from Years 3 and 6. A total of ten pupils were
involved overall, and five staff members. The pupils
worked on analysing a range of pieces of music,
discussing what emotions and feelings they evoked
and created their own original pieces of music, which
were ultimately made into CDs.

What were the project impacts? 
Impact on young people

The project had two main impacts on the pupils
who participated. Firstly, new skills were
developed: pupils at the Centre tend to have
problems with literacy and with expressing
themselves in a disciplined and creative way. The
project allowed them to express themselves
productively and to bring their own interests and
passions into the learning process. Pupils were able
to reflect on and express their own personal and
cultural identities, particularly through the lyrics they
created themselves. Several pupils also discovered
a previously unknown interest and ability in music,
which they intend to pursue.

However, perhaps of more lasting value was the
enthusiasm and pride engendered by the project:
pupils loved participating and engaged more
successfully with the project than with many other
parts of their schooling. This engagement,
persistence, and self-discipline were particularly
apparent at the culminating celebration where the
pupils had to sit patiently and explain their work to
their parents, quite a feat for some of them. As the
creative agent pointed out, ‘you could tell how shy a
child was, and how valuable the exchange was
between a mum and her son: it was quite moving
and memorable’. For many parents it might be the
first time in a long while that they had heard good
news of their children from school, and the display
of pride on both sides was evident. 

Impact on the school 

The project was a further stage on a journey the
Centre staff were already taking with the artist, who
worked intensively with three staff members and
who also provided training sessions for the wider
staff group. There was considerable take-up of the
voluntary twilight staff sessions, but most progress
was made with the staff who worked directly with
the artist and the children. Staff overall found
working with music an easily accessible way of
encouraging their pupils to enjoy and engage
with learning and there are now plans to integrate
this kind of learning into the new curriculum being
developed at the moment. 

Impact on creative providers

In this very challenging teaching environment the
creative agent and the school made a conscious
decision to use a very experienced practitioner to
deliver what was a fairly short project. The artist had
long experience of working with children with
challenging behaviour and was able, with the
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creative agent, to push the staff to lead the project
themselves. This embedded the new ways of
working much more sustainably into the long-term
practice of the staff group, but was challenging for
both of them.

What made the project so successful?
The school and the creative agent agreed that it
was essential that they worked with a creative
practitioner who was skilled and experienced in
working with pupils with very challenging behaviour.
The artist was able to be extremely flexible about
how sessions were managed, who was able to
attend and engage, and for how long. While larger
group sessions were originally planned, it became
clear that most pupils needed practically one-to-one
attention most of the time, and it was crucial that
the artist was flexible enough to be able to adapt to
this. The activity itself, although very successful at
engaging the pupils and extremely popular with
them, was also challenging and unsettling for them,
and the teachers and artist had to work around this.

The creative agent also felt that much of the
success came from the holistic nature of the project
overall: it aimed to work on a variety of levels, from
curriculum skills to social and emotional skills, from
a focus on pupils to a focus on developing staff
confidence and capacity, and also, importantly, to
involving parents. Success in one area encouraged
success across others: as pupils developed skills in
music or in self-expression, it raised their self-
esteem and encouraged their teachers to use this
new way of working to continue to give them
similar learning opportunities. Similarly, seeing their
parents proud of their children’s work further raised
confidence and self-esteem.

What happens next?
The project introduced a lot of new equipment,
software, skills and ways of working into the
Ashbourne Centre, which now need to be
integrated into the general learning environment.
This way of working connects well with the SEAL
(Social and Emotional Aspects of Learning)
Curriculum, so central to the work of Pupil Referral
Units. With several staff now confident with
working with the technology and working with
pupils using music for self-expression, the next step
the school is taking is to harness these new ways
of working into the new overall school curriculum
being developed. 

‘The creative agent also 
felt that much of the
success came from the
holistic nature of the
project overall: it aimed
to work on a variety of
levels, from curriculum
skills to social and
emotional skills, from a
focus on pupils to a focus
on developing staff
confidence and capacity,
and also, importantly, to
involving parents.’
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Why did the school apply to Creative
Partnerships?
East Herrington Primary applied for the Enquiry
School programme as it was keen to improve its
teaching environment and learning spaces and
have a clearer understanding of the children’s
preferred learning styles. The school recognised the
importance of the ‘pupil voice’ and the role it
played in driving the school improvement agenda
forward. However, prior to the enquiry project the
School Council was neither inclusive nor
representative of pupils within the school, and so
the school set out to address the following
question:

‘How does the pupil voice impact upon
school development?’

The project had ambitions to enable pupils to
become partners in developing their learning
capacity within the school, staff members to
actively listen to the pupil voice, and the school
itself to support learning and nurturing spaces.

East Herrington 
Primary School

School Background
East Herrington Primary School is a large mixed
school for children aged 4-11 years. 
It is situated in the village of East Herrington on
the southern outskirts of Sunderland. The
school was built in 1964 and has 476 pupils
with 60 in the nursery. It is a larger than
average primary school and serves a
community that has an average picture in terms
of social and economic background. The
number of children from minority ethnic
backgrounds is small and no pupil speaks
English as an additional language. The
proportions of pupils with learning difficulties
and/or disabilities are below average. 

The school had no previous involvement with
Creative Partnerships. However, it does have a
commitment to use creativity as a means to
improve the school. In the past it has worked
with many creative practitioners and found the
experience invaluable. ‘How does the pupil voice impact upon

school development?’

Case study 3
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it needed to be continued throughout the year, as
well as having more than one member of staff
coordinating the work. 

Another application was submitted to Creative
Partnerships, where the school proposed to
continue and build on the work developed in the
Enquiry School programme. East Herrington was
accepted onto the Change School Programme
and is currently working with another creative agent
to develop this project. The Garden Project plan will
be driven by the pupils, who will research funding
sources and select the artists. With continuing
support via the Change School Programme, the
impact the School Council has within the school will
continue to grow and thrive.

During the development stage pupils gained a
number of invaluable team-building, planning,
problem-solving and discussion skills that will be
of benefit to them in their future learning and lives.
The pupils relished the opportunities they were given,
and were keen to work together and share ideas with
each other and the creative practitioners. 

The training sessions with Particip8 introduced ideas
of discussion, negotiation and the right to be heard.
The unexpected outcome that developed from these
sessions was the idea of peer tutoring. 

Giving the pupils the opportunity to work alongside a
professional artist was a unique and educational
experience that allowed them to develop their
creativity and creative thinking. Pupils commented
on how they enjoyed being creative and how they
liked learning new skills and using what they already
knew in new ways. 

Impact on the school

The coordinating teacher stated that she was able to
learn a lot through working with the creative
partners. As a result of working with Particip8 she
has developed an in-house framework that has
helped build the school communication strategy. This
document aims to inform all pupils and support the
future development of an effective school council.
She has also benefited from working with the
sculptor in 3D art and sculpture and hopes to embed
this practice into her future teaching. 

Other members of staff commented that they felt
that the project had made some progress in
developing and clarifying their thinking and
understanding of the importance of the pupil role
and its responsibility. However, there was still more
work to be done in fully embedding it within the
school. 

In order to further develop her own skills and the role
of the pupil voice within the school, the coordinating

teacher has carried out some additional training with
the National College of School Leadership. She is
keen to discuss her learning with the leadership team
within the school as well as other members of staff
in the school.

Impact on Creative Practitioners 

The creative agent assigned two practitioners to the
school: a sculptor and Particip8. Both were highly
experienced practitioners and were familiar to the
school environment. The coordinating teacher
commented that one of the practitioners had
approached the project with a number of set ideas
and pupils were unhappy about this and expressed
their desire to have more involvement in the decision-
making process. The teacher hoped that the
practitioner learnt from this experience and would
let it influence their approach when working in other
schools.

What made the project so successful?
The project was highly successful in developing a
strong and representative School Council. Both the
coordinating teacher and creative agent stated that
the creative professionals were a key part in this
success. Interestingly, the ‘Friendship Garden’ was
the least important success factor in the project.
However, not fully completing the garden had been
anticipated during the planning stage. 

What happens next?
As previously stated the ‘Friendship Garden’ ran out
of both time and funding, but the pupils involved
were keen that the development of the space went
ahead. At an early stage in the project the
coordinating teacher realised this initial enquiry
question was the beginning of a much larger than
originally anticipated programme of activity and that

What was the project?
The ‘Enquiry’ project was split into two parts:

1 The re-establishment of the school council as 
an inclusive and fully representative group fully
aware of its rights and responsibilities. The
community organisation Particip8 facilitated the
process of re-establishing the School Council
which included recruiting more members and
developing a range of activities and techniques to
help the children engage in a democratic
process. The coordinating teacher also worked
alongside the Particip8 team to ensure that the
development of the School Council was
embedded into the school for future years to
come.

2 The development of the ‘friendship garden’, 
stemmed from a School Council discussion in
which it became apparent that the pupils would
appreciate a ‘quiet garden area in the school’.
The Council made key decisions regarding
sculptures (relating to local history) and overall
plans relating to the space. These sessions were
facilitated by Particip8 and the sculptor. The
School Council was also responsible for
organising an ‘event’ to celebrate the placing of
the ‘installation’.

The ‘friendship garden’ was an intended outcome of
the project but the main focus was on providing a
clear structure that supported the development of a
responsive and responsible School Council. 

What were the project impacts? 
Impacts on young people

The Enquiry project had a large number of positive
impacts on the pupils involved. Originally the school
had planned that the project would involve 14 pupils:
upon completion a total of 43 pupils had been
involved. 

‘With continuing support
via the Change School
Programme, the impact
the School Council has
within the school will
continue to grow and
thrive.’
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Lancasterian 
Special School

Case study 4

Why did the school apply to Creative
Partnerships?
The school had recently developed an ‘environment
control room’, a space that contained a range of
programmable lights, sounds and effects, which it
was hoped, would be a fully accessible environment
where pupils could engage in the curriculum. The
room had a lot of potential. However, neither staff
nor pupils had experienced its full capabilities. 

The assistant head teacher was given the remit to
improve creativity within the school as well as to
oversee the school development plan. One of the
main priorities within the school development plan
was to raise the quality of teaching and learning
through the continued development of
personalised provision through the environmental
control room. As such, the school felt that the
opportunity to apply for the Enquiry School
programme had come along at an ideal time. 

School Background
Lancasterian School is a special school that
caters for pupils with a wide range of physical
disabilities and severe medical conditions. Many
of the pupils have complex needs including
learning and communication difficulties. The
school offers provision for children and young
people up to 16 years old through foundation,
into primary and up to secondary.

They pride themselves on offering
comprehensive speech and language therapy,
occupational therapy, physical therapy and
medical support within the school alongside
normal school life. The team of dedicated staff
are committed and have a range of expertise to
support the learning needs of the pupils.
Lancasterian believes every pupil has the right to
a voice in order to have an opportunity to express
their opinions and views.

The pupils follow the national curriculum at their
own personal level. Their learning and access to
the curriculum is enhanced by specialist
resources, including sophisticated
communication aids and other equipment that
supports their physical access needs. The staff
also aim to provide opportunities for pupils to
learn about and begin to understand the diversity
of beliefs and cultures, including minority cultures

presented in modern Britain. The school
encourages pupils to acquire independence, self
control and to take responsibility for their learning
and development. 

Previously the school had no prior involvement
with Creative Partnerships. However, it does
have an ongoing commitment to creativity and
creative learning.

‘Can we develop the creative skills of our
pupils, who have very limited experience of
the outside world as a result of reduced
mobility and medical conditions, using the
multimedia room and its equipment?’



The school asked the following question:

‘Can we develop the creative skills of our
pupils, who have very limited experience of
the outside world as a result of reduced
mobility and medical conditions, using the
multimedia room (Environment Room) and
its equipment?’

In answering the above question Lancasterian
wanted to be able to develop the pupil’s interest in
the world by encouraging them to become more
creative in their ideas, and in turn more
enthusiastic about their learning experience. Sadly,
many of the pupils’ imaginations are profoundly
underdeveloped as a result of their physical and
medical conditions. 

What was the project?
The creative agent facilitated and then brokered the
partnership between the Workers Film Association
(WFA) and Lancasterian School. The WFA has three
years experience of working with special needs
schools. As an organisation it has a wealth of
experience and excellent new media tools and
techniques to give young people a voice and share
their ideas, experiences, and aspirations with a wider
audience through the dynamic and creative process
of film-making. The WFA approach fitted well with
the school and its school improvement plan. 

The project was split into two phases: 

1 In the first phase the pupils created characters
together and then drew them on simple paint
packages. These were then dropped into a
PowerPoint presentation where other students
created backgrounds and storyboarded ideas. All
the students added sound and animation effects
to the overall presentation. 

2 The second phase involved the older students
mentoring the new students in the techniques
they had learnt. Students decided on new
characters and storylines, this time choosing to act
the parts. All the costumes were designed and
made by themselves, as well as scripting and
acting out the parts. The film was then edited by
the students.

What were the project impacts? 
Impact on young people

Lancasterian made good progress in developing the
pupils’ creative skills. These skills will eventually
impact on the pupils’ learning experiences and their
perception of the world. 

The coordinating teacher commented that the project
had allowed pupils to discover hidden talents in the
pupils. One pupil, for example, who had never used
the particular paint package took to it very quickly and
concentrated for long periods of time. The staff had
never realised how artistic he was. Staff are now
encouraging him to develop his interest, and he is
taking a course in computer graphics as a part of this.
Another pupil was offered work experience by the
WFA.

The pupils really listened to the artists and fed off
each other’s work and ideas. The use of multimedia
has added another dimension to the pupils’ creativity
and learning styles. Several pupils asked to have the
programmes used in the sessions put on their
laptops so they could use them at home: this
indicates the development of ideas and retention of
skills. Many of the pupils have memory recall issues
and would not normally have had such clear
recollection of events. 

Pupils really engaged in the sessions and often asked
members of staff when the artists were coming in
next. There was a considerable impact on the
confidence and communication skills of pupils too.
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Some more reticent or shy pupils became
increasingly forthcoming and eager to be involved in
the project as it progressed. An autistic student who
rarely initiates conversation began making
suggestions. 

Whenever the project was running there was an
unexpected energy and buzz that ran through the
senior school. Pupils were talking more, asking
and answering more questions, listening and then
reflecting. Peer mentoring had also been an
unexpected outcome from the project, with pupils
fully embracing the ‘mentoring’ role.

Impact on the school

This project has allowed Lancasterian staff to realise
that they need to widen their horizons. The teachers
have learnt to allow pupils to use their own
initiative. In a special needs context, it is common
for staff to become controlling over the structure of
the lesson, normally planning every minute while
possibly missing other outcomes by being too
inflexible.

WFA was due to run a Continuing Professional
Development (CPD) session for the school staff at
Lancasterian, and it was planned that this session
would allow staff to develop a clear perception of
what is possible through digital media.
Unfortunately this did not not occur and the
coordinating teacher felt that other members of
staff had missed out on the opportunity to develop
their skills and perceptions in conjunction with the
pupils, and in turn would not be able to programme
lessons in the Environment Room to the level pupils
would expect.

Impacts on the creative partner 

WFA had not previously worked with pupils that
have the types of communication requirements
Lancasterian pupils have. It is hoped that WFA staff

will pass on the learning to the team of artists it
works with, who come from different art disciplines
and work with a wide range of groups and
organisations, giving them the opportunity to share
their learning from working with the Lancasterian
pupils. 

What made the project so successful?
The project was highly successful in providing the
Lancasterian pupils with a voice. The role of the
creative agent has also been a key factor in the
success of the project. She provided invaluable
advice in both the application and planning phases.
‘As a school we can’t thank her enough for brokering
the partnership with WFA. They’re a fantastic
contact, who have considerable experience and
expertise at working with children with special
needs.’

What happens next?
The school has recently applied for specialist status
in communication and interaction, which will allow
the school to access additional funding to develop
services for their pupils. The coordinating teacher felt
that the school’s involvement in the Enquiry School
programme has helped their application. If successful,
this status will have a huge impact on the pupils’
learning and their ability to lead exciting and fulfilling
lives. The school wants to empower their pupils to
give them the one thing they can control: finding their
voices and leading the lives they deserve. 

The creative partner WFA has also asked the school
to get involved in another project outside of Creative
Partnerships. It is hoping that this next project will
allow pupils at Key Stage 3 to benefit from some of
the outcomes the other pupils gained during the
Enquiry Schools programme. 

‘The project was highly successful in providing the 
Lancasterian pupils with a voice.’
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Why did the school apply to
Creative Partnerships?

New Invention Junior wanted to explore creative
approaches to developing children’s
mathematical thinking, and used its Enquiry
project with Creative Partnerships to explore the
question:

‘How can enabling Year 5 children to make
connections and present mathematical
problems visually improve their
understanding? Does presentation to a wider
audience via digital media promote Maths
dialogue and improve ability?’

Progress in Maths has been the key focus of school
development at New Invention, and the project
aimed directly to teach Maths in a much more fun
way, changing the attitudes of children to the
subject and removing their negative perceptions of
the subject. The school also wanted to bring real-life
problems into the Maths lesson to bring the subject
alive and to explore the possibility that having to
explain their mathematical processes to other
children would help children to develop their
mathematical thinking and language. It was
planned to use digital media to help children refine
and develop their mathematical skills. 

New Invention
Junior School

School Background
New Invention Junior is a relatively large junior
school with a three-form entry, situated in
Willenhall in the West Midlands. Approximately
one fifth of its children are from minority ethnic
groups, mostly Asian. 

Case study 5

‘How can enabling Year 5 children to make
connections and present mathematical
problems visually improve their
understanding? Does presentation to a wider
audience via digital media promote Maths
dialogue and improve ability?’
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a practitioner who clicked with what they knew they
wanted and the class teacher reported that the
working relationship that quickly built up with the
Maths specialist was a very open, equal, and
flexible partnership.

The creative agent would also say that one of the
most important success factors was the
coordinating teacher herself: enthusiastic about
teaching and about Maths, but also very open to
learning new ways of working. Her excitement fired
up the project, and enabled a great deal to be
achieved in what was a rather short space of time.
It also transferred itself to the children.

Interestingly, the digital media aspect of the project
by the end seemed to be the least important factor:
the children probably learned as much simply by
doing the Maths, and may have gained little in
Maths terms from the process of filming and being
filmed. In the end, it was the Maths itself which
was the creative element. As the creative agent
says, ‘Creative Partnerships is not art. Creativity
does not equal art’, and Maths is a creative vehicle
in its own right.

Finally, the project proved, as it had set out to, that
explaining mathematical thinking to someone else is
a powerful way of clarifying learning. 

What next?
The coordinating teacher has already transferred her
learning across the whole school: this year she got
her old class, who had worked with the Maths
specialist last year, to invent some Maths problems
for her new class. One example was how to make a
fruit punch, involving volume and capacity. They
then helped the new class come up with solutions.
She noticed that the confidence of the old class
was amazing, and the new class loved learning from
their peers. Even parents commented on how well
the two classes had worked together. The school

plans to use these strategies regularly in Maths
teaching, and the coordinating teacher is modelling
this way of working to other staff. She is confident
that ‘it will be in the system for a long time, and
become just part of the teaching’.

The coordinating teacher is now considering
pursuing these skills by taking a further teaching
qualification with the TDA, the Training and
Development Agency for Schools.

What was the project?
Initially the school was very open-minded about the
best approach to take, and invited in a series of
practitioners to develop taster sessions with the
children, using different kinds of digital media.
When a Maths education specialist, Adam, from the
University of Warwick came in to do his session in
the school, as Amrit Kaur, the Creative Partnerships
coordinator explained, ‘something clicked and I
thought this is what I want to do more of’. Adam
and Amrit together developed a plan that continued
to evolve and develop over the remainder of the
project. While some of the other taster sessions
had been fun and popular with the pupils, Amrit saw
that Adam’s approach delivered enjoyment with
significant Maths learning. 

The Maths specialist and coordinating teacher
worked with children from Year 5. The pupils were
given a range of mathematical problems to solve,
often quite practical, including magic and puzzles,
and a variety of equipment and resources to help
solve them. They worked in small groups of about
seven children, encouraging them to develop a
team approach. Video was used to film the
children’s discussions as they worked on their
problems, so that a teaching resource could be built
up for the school staff, and so that the children
could have a tangible outcome at the end of the
project in the form of a celebratory look back at the
work.

The pupils were encouraged that there were no
right and wrong ways to approach Maths problems.
As the Maths specialist explains, ‘unlike Humanities,
it is much more difficult in Maths to say we are all
going to look at the same problems, but we are
going to do them in different ways. Because we
managed to convey that, the children realised that
Maths could be a creative subject’. He would ask
them how they got to their answers, and then how
other people got to the same place. Children had to

explain to others, clarifying their own thinking and
developing their language. 

What were the project impacts? 
Impact on young people

The class that worked intensively with the Maths
specialist changed their attitudes to Maths and
gained confidence, which was visible to their class
teacher (and to the head, the parents and the rest of
the school). The improvement in confidence and
enjoyment was also tested by conducting an
‘attitude to Maths’ survey both before and after the
project, which showed a clear improvement. As
the creative agent observed, children seemed to
learn new mathematical skills without noticing they
were doing it, and began to understand the
relevance of Maths to everyday life, and still sit
down with clear enjoyment to a Maths lesson. The
coordinating teacher commented that the SAT
results for this class were looking ‘pretty good’.

Impact on the school 

The coordinating teacher reports that she now looks
at teaching Maths in a very different way, and is
much more willing to give new ideas a go, and is
more open-minded about trying things. Most
importantly, she says that she loves this new way of
working. The project is also talked about right across
the whole school, raising the profile of Maths
teaching. She has already begun to share her new
expertise and ideas with other staff and other
classes.

What made the project so successful?
At the outset the school was clear about what it
wanted to achieve but not about how to do it: the
taster sessions were essential to help them to find
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‘One of the most important 
success factors was the 
co-ordinating teacher
herself: enthusiastic about
teaching and about Maths,
but also very open to
learning new ways of
working.’
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Why did the school apply to Creative
Partnerships?
The Newlands Girls School wanted to find ways of
moving pupil’s focus beyond examination
results. Due to the abolishment of the SATs, staff
within the English Department at the school felt that
placing the enquiry project was an ideal opportunity
to really engage with the pupils in year 9. It was
also felt that the project would provide an
opportunity for the department to address the aims
of their Departmental Plan, which states ‘The
English Department will engage with others’ work;
to make positive use of the media, including visual,
digital and paper-based media; to develop writing by
working with poets and other writers; to study
English as a language of global communication; to
analyse and evaluate own work.’ 

The school set about answering the following
enquiry question:

‘How does the young people’s creative
learning develop as a result of working with a
photographer and a poet, to produce images
and pieces of writing for an audience (Aarti
Home) of young people in a different cultural
context?’

Newlands Girls 
School

School Background
Newlands Girls School is a comprehensive
school based in Maidenhead. In 2002 the school
received specialist status as a ‘Technology
College’. The school's work in sport and the arts
has also been recognised by the award of the
Sportsmark in 2002 and the Artsmark in 2004. 

There are 1,129 students enrolled at the school.
The girls are generally from advantaged areas
but there also some pockets of economic and
social deprivation. Sixty-six per cent are white
British; others are mostly British Asian from
Indian or Pakistani origin. Most speak English
fluently but a minority do not. The percentage of
girls with special educational needs is below
average at seven percent; 16 have statements
of educational needs. 

It has a larger than average proportion of pupils
from minority ethnic groups, although very few
are at an early stage of English language
acquisition. The proportion of pupils with
learning difficulties or disabilities, including those
with a statement of educational needs, is below
the national average.

‘How does the young people’s creative
learning develop as a result of working with
a photographer and a poet, to produce
images and pieces of writing for an audience
of young people in a different cultural
context?’

Case study 6
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of leadership and empowerment amongst the pupils,
especially after the teachers involved in the CPD
session stated that they would embed what they had
learnt in their wider English teaching. 

Impacts within the school

Following the positive response to the CDP sessions
there has been a large impact within the English
Department. It is hoped that in the future members
of staff will embed the approach within their wider
teaching. Also, there are ambitions to extend the
project beyond the English Department: there have
already been initial discussions with the textiles
department, and it is hoped it will go beyond this in
the future. 

Impacts on creative practitioners

The photographer felt that the project had been a big
leap into unknown territory. Her thorough
preparation, research and encouraging manner with
the students helped her to build confidence within
herself and in the pupils. She was impressed by how
quickly the young people picked up new skills and
ideas: this enabled her to probe more deeply and to
challenge them more at each session. Her openness,
clear command of her subject and the models, and
support she provided made the students and teacher
feel they could trust her personally and professionally. 

The poet also found the photographer’s input very
helpful, as she was able to demonstrate different
approaches that have the potential to develop her
own practice, making the all-round learning more
rigorous. The poet felt that peer support was
especially effective in boosting confidence in the
pupils. She also commented that she was
disappointed that other pupils who were originally
involved in the planning phase of the project were
unable to have the opportunity to participate in the
whole project.

What made the project so successful?
With the help from the creative agent the English
Department was clear from the outset about what it
wanted to achieve. It was felt that the combined
commitment from the pupils, English Department,
creative practitioners and the Aarti Home led to the
project’s success and the start of something that
has the potential to become much larger. 

What happens next?
The school will be applying for more funding from
Creative Junction to continue the work it has
started, as the enquiry question has been answered
but has also left a number of unanswered
questions. The coordinating teacher has stated that
it is vital to follow up on the work that has been
carried out as expectations and aspirations have
been raised. There are a number of further
opportunities for Aarti Home students and teachers
to collaborate on a longer-term partnership where it
is hoped all partners are able to have equality of
input and support. There is also further potential to
embed the approach within first the English
Department and then the wider school. 

In answering this question the school aimed to
provide opportunities for pupils in year 9 to have a
say in their own learning, to develop Continuing
Professional Development (CPD) sessions for staff,
to improve the flexibility and range of the
curriculum, and to celebrate cultural diversity,
creativity and partnership working. 

The school had no previous involvement with
Creative Partnerships, however the Headteacher
and other members of staff were very supportive
and interested in how the programme would work
within the department and within other potential
departments in the future. 

What was the project?
After seeing a BBC documentary ‘India’s Missing
Girls’, the school was inspired to develop the enquiry
question into an exchange project around the themes
of citizenship, aspiration, individual/collective identity
and self-esteem. After successfully partnering with
the Aarti Home, the Indian Orphanage that featured
in the documentary, the project began. 

Twenty pupils were originally involved in the planning
phase, with seven being selected to go on and
continue working with a poet and photographer. The
pupils’ initial tasks involved writing and photographing
their experiences as young people by exploring their
own identity and environment. This work was carried
out over a number of sessions and was scheduled in
both the curriculum and after school. The model of
working (with a creative practitioner) was also offered
to the Aarti Home, where the school arranged for an
Indian poet to work with them at the Home.
Eventually it is hoped that correspondence from India
will be received by the pupils at Newlands Girls
School. The UK side of this project ran from June to
November 2008, however the timescale in India is
still unknown. 

In order to raise awareness within the school, the
pupils created displays, put information on the school
website, produced newsletters, and carried out
presentations in assemblies. To ensure the work
forms an integral part of the curriculum, members of
the English Department took part in a creative
partnerships CPD session, led by the young people
who had been involved in the project. 

What were the project impacts? 
Impact on young people

Pupils were able to learn a great deal about
themselves, each other and their teachers, which
meant they had to make themselves vulnerable. The
project was able to bring a mature side out of the
pupils as well as develop their self-confidence. Pupils
commented that they had loved the photography, not
only for the enjoyment, but for the  freedom it brought
too. The skills they learnt, such as use of light, camera
angles, and digitally manipulating images, can be used
in so many contexts. At least two of the group of
seven have changed their option choices for post-16
study to include photography. 

As a result of their involvement in the project students
have been more receptive to their teacher and
more willing to try different approaches. This was
one of the major aims the school wanted to address
through their involvement with the Enquiry School
programme. One pupil made the following comment:
‘I have learnt how important it is to be receptive to
new ideas and opportunities, even if you don’t know
what the outcome will be.’

After running the CDP sessions for the teachers the
pupils commented that they had found the experience
‘quite weird’. However, they did find that the
experience had helped them to sharpen up their
critical skills, such as leadership skills, which led
them to gain pride in their own work. The
coordinating teacher noted that there was a real sense
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‘The combined commitment
from the pupils, English
Department, creative
practitioners and the Aarti
Home led to the project’s
success’ 
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